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In an endeavor to ensure the betterment of teachers’ education quality in Indonesia, the Indonesian government through the
Ministry of Education and Culture in collaboration with the Ministry of Research, Technology and Higher Education has
arranged a policy that becoming a professional teacher needs to join teacher professional education program (Pendidikan
Profesi Guru-henceforth PPG). It is an intensive one-year program involving workshop-based courses that run five days a week,
eight hours a day and requires 36—40 credits for the program completion (Widiati & Hayati, 2015). The program is held
intensively over two semesters, one semester for Subject-Specific Pedagogy (SSP) workshops and the other one semester for
teaching internships and action research.

Since 2013, PPG program, especially for English teachers, has been launched in various forms such as in-service PPG,
pre-service PPG, and SM3T PPG-teaching in the frontier, outermost, and disadvantaged regions in Indonesia. All of them are
intended to overcome various kinds of education problems, such as: (1) shortage of teachers especially in the outermost,
foremost, and disadvantaged regions, (2) unbalanced distribution, (3) unqualified teachers, (4) incompetent teachers, and (5)
discrepancies between education qualifications and mismatched fields (Ministry of Research, Technology, and Higher
Education, 2017). By the notion of improving the quality of education through improving the quality of educators
professionalism that is recognized as the most strategic and decisive step (Fauzan & Bahrissalim, 2017), PPG brings such an
optimistic answer.

Some studies have discussed the advantages of taking part in PPG program as an attempt to educate teachers to be
more competent and professional. According to (Triwinarni, 2016), PPG is believed to be effective in developing knowledge as
well as familiarizing the participants with the latest technology. Catching up with the technology development will be beneficial
for both teachers and students for example in choosing relevant materials, creating interactive media, and promoting assessment
efficiency. It is in line with Law No. 12/2012 article 17 verse 1 on Higher Education that becomes one of the foundations of
establishing PPG program stating that professional education is higher education taken after a degree or an undergraduate
program that develops or prepares the student-teachers in occupations that require special abilities (Ministry of Research,
Technology, and Higher Education, 2017). Furthermore, related to Triwinarni’s finding, Umar et al., (2018) advocates that
because there is a Subject Specific Pedagogy (SSP) workshop in the beginning of semester, the PPG students are provided by a
supplies of material deepening and practical training either for devices creation, which is also technology, and/or micro-
teaching and teaching practicum in partner school as well. In the micro-teaching, the student teachers are accompanied by the
lecturer who acts as an observer. By the presence of supervising teachers or lecturers, both in micro-teaching and sometimes in
the teaching practicum classes, the student teachers get valuable and meaningful suggestion and time allotment for consultation
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(Hidayah, 2013). In addition, Umar et al., (2018) and Adnyani (2015) strongly advocate that supervising teachers who observe
directly and accompany the participants during the micro-teaching can criticize the obstacles which allow the student teachers
aware of their mistakes. For the teaching practicum in the partner school, the PPG students will not only focus on teaching
strategies, but also on how to build a good relationship with administrator and school officers. It is important due to the quality
of education that carried out in schools largely depends on the cooperation of teachers and school directors (Aslanargun, 2015;
Oztiirk & Yildirim, 2013). Moreover, in the study entitled Professional Development for Pre-Service Teacher, Adnyani (2015)
asserts that professional education program is crucially needed as a tool to prepare the teachers candidate to be more sensitive
towards the students’ need based on their characteristics and background. It is then believed to be able to strengthen the PPG
students’ teaching skills in the aspects of mastery of learning tools and mastery of material (Fauzan & Bahrissalim, 2017). As a
result, all those various activities are logically intended to increase the student teachers’ performance quality in terms of
pedagogical, personality, professional, and social competences, which are directly related to the learning outcomes of the
students (Hakim, 2015).

Refering to the positive responses towards the implementation of PPG aforementioned, unfortunately, the government
does not have any resposibility for the next phase after the program completion, which means that the development or
progression of PPG graduates has never been professionally tracked down and remain unknown. It is then limited to the
assumption that those who have participated in PPG are confirmed to be a professional teacher without knowing how their
process in English Language Teaching lives, in which part of teaching process they face challenges, and how they respond the
challenges. As it is indicated in PPG Guideline Book (Pedoman Penyelenggaraan PPG) that the evaluation and monitor are
(limitedly) done to see whether PPG is well-conducted including the preparation process, realization/implementation, and the
results of PPG students examination: performance test, local writing test, and national writing test (Ministry of Research,
Technology, and Higher Education, 2017).

Whereas, the transition into the English teacher after a period of time learning is often a difficult and challenging
experience for newly graduated teachers (Flores & Day, 2006; Huberman, 1989). The teachers’ challenges cover mostly the
three stages of the teaching process: planning, implementing, and evaluating (Al-Azzeh & Yahya, 2011). In the planning issues,
a study conducted by Widiati, Suryati, and Hayati (2018) elaborates that the newly graduated teachers complain about the
complication of the 2013 curriculum-based lesson plans and most of them admit that they design the lesson plans based on the
sample lesson plans prepared without comprehending the stages and the purpose of the lesson plan. The similar argument
appears from Amin and Rahimi (2018) who strongly advocate that a newly graduate teachers have difficulties in lesson
planning. They also find the challenges in the implementing process that the teachers have difficulties in implementing the
curriculum in accordance with the classroom level and the allotted time (Amin & Rahimi, 2018; Widiati et al., 2018). Moreover,
Oztiirk and Yildirim (2013) successfully discover the newly graduate teachers’ issue in implementing process which includes
classroom management in which nearly half (47%) of them consider classroom management as the most challenging part of the
career, typically or always. Akcan (2016), Amin and Rahimi (2018), Dickson et al., (2014), Liu (2014), and Senom et al., (2013)
also put classroom management as the most struggling time to deal with their students’ behavior. In the end, it makes them
move away from their earlier classroom management ideas where they become more flexible adjusting to the classroom
circumstance. Likewise, Widiati et al., (2018) find an issue in classroom management including difficulties in handling big
classes. In some cases, the issues concerning the students include lack of interest in learning process, misdeed, lack of discipline,
and negative attitudes towards learning English which are going to be more demanding (Akcan, 2016). Akcan (2016) in his
exploratory case study also finds that the majority of the newly graduate teachers are not familiar with students with learning
disabilities or behaviour problems. Most of them are confused on how to adjust the lessons and choose the context-specific
teaching methods based on differences between individuals and groups (Amin & Rahimi, 2018). In addition, as the third stage,
students’ learning evaluation or assessment is also an issue, especially in administering school-based assessment in which they
affirm that they need teacher trainings (Senom et al., 2013). Widiati et al., (2018) add that student evaluation and scoring
processes are demanding as most of the teachers participated in the research have many classes with a great number of students
in each class.

According to the challenges experienced by the teachers in the three stages of teaching process above-mentioned, the
researcher intends to uncover whether the PPG graduates face the similar issues. As PPG offers more workshops and intensive
programs, the PPG graduates should be more ready to face the ELT lives. Therefore, the purpose of this study is to explore the
PPG graduate English teachers’ challenges during their initial years of teaching that they are really experiencing after taking
bachelor program in ELT and joining the PPG program. As Indonesian government has assigned Universitas Negeri Malang to
be one of univestities holding PPG program, this study will manage 21 graduates of SM3T PPG program UM 2016 (graduated
in 2017) and 25 graduates of pre-service teachers PPG program UM 2017 (graduated in 2018).

Eventually, the literature which has been reviewed universally shows various aspects or dimensions of the non-PPG-
graduate teachers’ adaptation challenges, but the studies in PPG graduates are few and limited in scope. Therefore, a more
comprehensive study of those dimensions appeared to be needed with teachers from different program. Accordingly, the main
purpose of the present study is to examine: (1) the challenges faced by PPG graduates teachers and (2) how they respond to the
challenges in terms of lesson planning, execution stage, and evaluation. With the help of this study, it provides information to
all parties in charge of professional education or training for teachers.
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METHOD

Narrative inquiry is chosen as the best design of a research to address the research questions. Canadian researchers
Connelly and Clandinin (1990) first use the term narrative inquiry to describe an already evolving approach to teacher education
that focuses on personal storytelling. This type of research makes it possible for the researchers to understand experience (Bell,
2002). It helps researchers to collect information that people are not aware of themselves. The analysis of the people’s stories
can make it possible to expose deeply hidden assumptions. It spaces shaped windows in which participants could recover their
own perception of others different from themselves (Mitton-Kukner, Nelson, & Desrochers, 2010). In addition, exploring the
past experiences of the participants is essentially to understand the composition of their identities in order to recognize the value
of putting one’s personal and professional identity within the temporal context of a life experience as a way of connecting the
teacher’s knowledge with the present context (Connelly & Clandinin, 1990; Mitton-Kiikner et al., 2010).

According to Polkinghorne (1995) as cited in Benson (2014), there are two forms of narrative inquiry: analysis of
narrative and narrative analysis. They sound similar, but the analysis of narrative is more likely to analyze the participants’
stories which are often analyzed using content or thematic analysis, while narrative analysis is analyzing the nonnarative data
using storytelling or narrative writing. Since the present study applies content or thematic analysis, it then adopts the first form
of narrative inquiry namely analysis of narrative.

The research participants are graduate students of PPG SM3T 2016 and pre-service teachers PPG 2017 in Universitas
Negeri Malang. The participants are varied in terms of gender, IPK score, and background university. They have successfully
completed the program after a year and come to their own hometown starting their career. The differences among the
participants are believed to produce various kinds of interesting story patterns.

Since the objective of this narrative research study is to capture individuals’ detailed stories, it is best to select a fewer
number of participants (Creswell, 2013). In the process of choosing the participants, the researcher conducts preliminary study
to find the most suitable praticipants. There are 21 students who joined PPG SM3T program and 25 students who joined pre-
service teachers PPG program. However, in order to make the study more relevant, participants are selected utilizing purposeful
sampling that exerts some criteria for the participants in which they should:

. be the graduates of SM3T PPG 2016 and pre-service teachers PPG 2017,
. have been teaching continuously after graduating.

As this study is narrative inquiry, participants are willing to share extensive information about practical issues in their
first year teaching and how they respond to the challenges (Creswell, 2013). Therefore, the number of the research participants
may be completed or decreased since it depends on whether they meet the criteria and their agreement to be the participants.

FINDINGS & DISCUSSION
Some theories have mentioned the fundamental phases of teaching and learning process. One of which belongs to
Maheshwari (2012) who affirmed that there are three phases of teaching including planning stage (pre-active phase), execution
stage (inter-active phase), and evaluation (post-active phase). In this part, the findings and discussion will be presented under
those three phases as the themes/pattern.

Challenges in Planning

Planning is a major move that reminds the teacher what to do in the classroom. Preparation and planning matter as an
investment that will ‘pay off” in the long run, from the start to the end of the process of teaching and learning. There are actually
no standard formats of what lesson planning should contain, however, Brown (2001) stated that there are several essential
elements that should be included in the lesson plan: setting the goals, determining the objectives, choosing the activities,
selecting media, and assessments.

Reflecting on the Brown’s theory, the results of this research indicated that the research participants only experienced
challenges in one element of the lesson planning purposed by Brown, that is selecting the media. Besides, the participants
expressed that they also faced the challenges in terms of different lesson plan formula followed by the school and choosing
suitable strategis; which will be discussed one by one in this section followed directly by how they respond to those challenges.

Challenges in Selecting Media
The first challenge experienced by the PPG graduates teachers was in line with one of Brown’s lesson plan elements
which is selecting media. In this case, five participants specifically shared an issue in terms of financial issues especially for
selecting non-digital media since it needed some materials. They stated that some of non-digital media required some money,
for example preparing big book, printed cards, snakes-and-ladders-based board game for the whole class, etc. P1, for instance,
stated:

I am a honorary teacher and gets very limited salary. Sometimes school does not provide the
materials for media making which we (the teachers) purpose, so | need to spend my own money that |
think it is actually not a big problem, but if it happens continuously for many classes, I think it would
be better if the school can provide the materials or budget allocation which the teachers need.
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P1’s statement clearly shows one of the teachers’ problems in Indonesia, teacher welfare. In fact, the welfare of the
teacher is one of encouragement or motivation for improving the quality and performance of the teachers in order to improve
the quality of education in Indonesia (Sulisworo, Nasir, & Maryani, 2016), but many teachers, especially the honorary teachers,
have not received decent salary that causes them to teach under some limitations. The afore-mentioned condition then obligates
the teachers to look for the appropriate response in order to maximize the learning process and outcomes. There is a response
offered by the participants that is enganging the students to take part in the process of selecting and making.

Although nowadays teachers may prefer digital media utilization which offers simplicity for some reasons and
considerations, but sometimes teachers still need to bring the non-digital media or printed media into the classroom. In this case,
according to the participants, it is possible to conduct task distribution, for example in making story pyramid, some students are
required to bring papers, some of them bring marker, and the others bring pictures or crayons. Besides distributing the role for
each student, they also practice to have a sense of responsibility for their own task. It is believed that sharing role and
responsibility contributes to positive emotion outcomes and stronger overall relationships between teachers and students, as
well as between students (Sierra, 2010). That is why it is highly possible that sharing responsibility in selecting and making
media brings positive impacts such as minimizing cost, building up good relationship, and maximizing the learning outcomes.

In addition, as it has been slightly mentioned above, talking further about teachers’ welfare, Sulisworo et al., (2016) in
their research entitled Identification of Teachers’ Problems in Indonesia of Facing Global Community suggested that to
overcome the problem of teachers’ welfare, the government needs to eliminate problems of large wealthy disparities and
inequality rights among teachers with different salaries, to realize allowances of other teachers on time, and to increase salary or
stipend for honorary teachers with minimum regional pay.

Upon meeting government-regulated qualifications and showing good commitment and quality in their teaching
process, teachers are entitled to ask for their rights controlled in Law N0.14/2005 Article 14-19. Teachers are deserved to
receive: income above minimum cost of living and social welfare insurance, promotion and reward based on their performance,
protection and intellectual property rights, opportunity to improve their skills, access to facilities and infrastructures to support
teaching and learning processes, to make assessment and decision on students’ graduation, reward, and/ or punishment as the
principles of running ethics and constitution, to get comfortable feeling, security and assurance of safety on duty, freedom to
obey profession organization, an opportunity to take part in educational policy, opportunity to improve academic qualifications
and skills, and opportunity to obtain workshops and professional development in their fields.

Challenges in Dealing with Different Formula Lesson Plan
The second challenge was related to the different formula of lesson plan. There were 8 participants thought that the
challenge in lesson planning was that the school where they are now teaching follows different formula as they had been studied
in PPG program. As expressed by P2:

The former school, where | taught for 4 months in teaching practicum of PPG program, believes that
the scientific approach is necessary while the current school do not since every year the format is
change. It takes some times for me to understand the different pattern when | start teaching in the
school where I am teaching right now. I keep asking to myself, “which point I should include and
should not?”, or “do | need to write every single thing in detail? What kind of procedure do | need to
follow?”

P2’s statement shows that there are some different formula of lesson plans followed by every school. Fortunately,
every participant has his/her way to respond to the challenge of different lesson plan formula: having some consultation with
senior teachers, re-reading PPG materials, and changing the point of view.

P2 stated that being a new teacher needs senior teachers’ supports, so he took some consultation sessions with his
senior teachers. The senior teachers are considered as the experienced teachers committed to ongoing professional learning and
high quality teaching. According to Tsai (2015), many years teaching experience of senior teachers are associated with their
comprehensive experience, which in any way could be meaningful for the new teachers. Furthermore, in designing lesson plan
the senior teachers can act as the advisor since they tend to be more knowledgeable of the circumstances and possibilities of the
context (Rodrigues et al., 2018). Therefore, it can be said that senior teachers may give insightful suggestion for lesson planning.

Moreover, P3 added that everything comes from the teachers’ mind in which they should always have a positive
thought. It means that the teachers need to change their perspective towards the responsibility of creating a lesson plan.
According to Omolara and Adebukola (2015), teachers’ attitude can influence their performance positively and negatively;
negative attitude towards a responsibility results in the negative performance, and vice versa. They stated that there is a
misleading thought that the lesson plan is only one of responsibilities of teachers, so it sounds like more demanding that it
should be. Therefore, the teachers should fix this kind of idea at the very first place since actually a lesson plan allows the
teacher to move smoothly from one stage to the next and keeps the students engaged and motivated to work on the lesson’s
steps. It would be easier for the teachers, rather than putting it on the list of teachers’ assignments.
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Besides changing point of view, some participants stated that re-reading the PPG materils is very beneficial. P4 stated,
“When I was a PPG student, I was ‘trained’ to get used to unstoppable learning and unlimited-work-like that kept coming
everyday. We made many kinds of lesson plans in different formats, since our lecturer gave us examples of lesson plan while at
the same time the school where | coducted the teaching practicum fortunately also gave me an example. We also got workshops
about lesson planning, so | usually read my notes again.” P4’s answer is likely to give a suggestion especially for the PPG
graduates to remember what they have learned in PPG classes. It shows the advantage of PPG program, which is also
mentioned by Widiati and Hayati (2015) in their research that PPG program has exposed the student teachers intensively with
Subject-Specific Pedagogy (SSP) workshops, teaching internships and action research. Therefore, the graduates of PPG
program may look the materials back to give appropriate response towards the challenge in different lesson plan formula
followed by the school.

There have been actually some studies related to this kind of dillema, whether to follow which rule or manual. There is
one that brings such a ‘fresh air’ for the teachers that according to Richards and Bohlke (2011) there is no rigid formulas for
lesson plans, as what constitutes an effective lesson depends on many factors, including the content of the lesson, the teaching
style of the teacher, the learning preferences of the students, the size of the class, and the learners’ proficiency level. The lesson
plan should reflect the expectations of each teacher regarding the nature of teaching and learning, knowing the content of the
lesson, the role of the teacher in the lesson, and the approach or methodology that the teacher plans to implement.

In addition, according to Boikhutso (2010), different formula is in fact more likely to pose a dilemma and uncertainty
about how student-teachers plan and implement the daily pedagogical routine of the teaching-learning process. However, he
added that it does not matter if every school has its own manual in creating lesson plan, as long as the teachers understand the
most important attributes of lesson plans and planning is that they add value to teaching and classroom instruction (Boikhutso,
2010). The important point in lesson planning is having clear understanding of overall objectives which help teachers
concentrate on a stable set of tasks they design, thus reducing the amount of time needed to generate new ideas for the next
day’s class (Snow & Campbell, 2006), no matter how the formula is.

Challenges in Choosing Suitable Strategy

The third challenge in lesson planning based on the findings is choosing suitable strategy. Choosing suitable strategies
is one of the requirements before conducting the teaching and learning process. It is because the teachers need to know the
materials and adjust which strategies that effectively support the process. According to Camp (2011), if someone wants to be
the effective teacher, in order to facilitate student learning, he / she should be able to make wise choices about the most
effective teaching methods to use and model the classroom curriculum. The strategies used define whether the students engage
to the materials. Here, there are 5 participants who experienced a challenge in choosing suitable strategies due to some reasons.

Three participants stated that it is not easy to choose which strategy that is most suitable to deliver materials because
they need to consider their students’ personality and needs. The heterogeneous class seems to be the common issue faced by the
teachers since there is no such thing as a ‘homogeneous’ class, since no two learners are really similar (Nusrat, 2017; Ur, 2009).
There are different factors such as learning skill, motivation, aptitude, learning ability, background, learning experience, learing
style, mother tongue, etc. According to (Nusrat, 2017), language classroom always consists learners of mixed ability even
though the learners are in the same level. Therefore, the classroom activities need to be designed in such a way that it is neither
too demanding for the weak learners nor unchallenging for the more competent learners.

Furthermore, the rest pointed out that choosing the strategy needs to consider the facilities of the school. For the school
that only has limited facilities in terms of technology-based tools, some teachers (if they are not able to find the interactive
strategy) usually will focus on using the coursebook. A good coursebook is able to promote good learning since it carries with it
built-in structural scaffolding that ensures certain desirable outcomes even in situations where teachers are not prepared, not
reflective, untrained, and indifferent (Ahmed, 2017). However, according to Zohrabi, Torabi, and Baybourdiani (2012), the
strategy by only using coursebook is believed to be a traditional method that is still applied by most of the teachers in many
countries.

In terms of the challenge in choosing suitable media as the third challenge in the lesson planning, the participants
offered 4 responses: conducting classroom observation, preparing various strategies, utilizing the internet, and being adaptive
towards the classroom situation. P5 affirmed that he conducted the classroom observation, sometimes spreading out the
questionnaire, and having the students’ reflection session. Spreading out the questionnaire demonstrates a teacher’s effort to
really understand the students. Basically, students appreciate a teacher who takes an interest in their likes and dislikes, their
difficulties and their special interests. It allows them to feel comfortable while at the same time the teachers get the opportunity
to observe them more closely on their personal level. In addition, reading students’ reflection, the teacher can discern the
students’ feelings, difficulties, needs, and interest. Knowing those things help teachers in deciding the strategies for the next
meeting. It is one of the ways to build a good relationship with the students.

Facing heterogeneous learners, since students can be diverse based on so many factors, it is better to accept the
diversity and plan the lessons according to individual learners need for optimal learning (Nusrat, 2017). They can take
advantage of the difference between students to organize the lesson. It becomes an inspiration for the teacher to arrange various
kinds of activities. According to Pango (2015), it is essential to implement varied, cooperative, comprehensive, and diversified



1759 Jurnal Pendidikan, VVol. 5, No. 12, Bln Desember, Thn 2020, Hal 1754—1767

strategy. It means that teachers should be aware of the students’ needs and interest which in the end can help them to prepare
different kinds of strategy to avoid the feeling of boredom. It is in line with Hollins (2011) explanation in her research that the
most important aspect of teaching and learning is how well the teacher knows the learner.

Related to the previous paragraph, some participants advocated that preparing various strategies is surprisingly helpful
in which each activity may evoke the interest of different students. According to Nusrat (2017), using a variety of techniques
and grouping strategies and a selection of self-assess materials can be the effective alternatives for the teachers to help all
students be successful, comfortable for at least a portion of each class time. It shows that preparing more than one strategy is
intended to a form of encompassing and giving similar attention to all of the students.

Furthermore, some participants believed in the advantages of internet utilization. The exponential growth of internet
has given a considerable impact on language teaching and learning. Many teachers have utilized the internet for resource
searching; whether from the credible journals or from the experts. A research conducted by Dogruer et al., (2011) found that a
majority of the teachers who participated in the study used online resources and applications to support language teaching and
choosing the strategy as they perceived that they lived in a world of resources and information at their fingertips. He stated that
it indicates that there is an increasing likelihood that information is shared and received regardless of hierarchies by people from
almost all walks of life through the use of modern technologies. The internet provides not only social connection and
entertainment, but also academic and scientific information as well. Moreover, todays teachers worldwide are encouraged and
expected to implement Information and Communication Technology (ICT) in instruction (Bréndstrém, 2011; Gibson & Oberg,
2004). Additionally, a research by Brandstrém (2011) also found that all the teachers who become the participants conceded
that the internet is an additional teaching resource especially in planning.

However, the development of the internet requires the teachers to be really selective for which sources are credible and
suitable with the learning objectives. It also requires media literate teachers, in which they need to be able to control over the
unlimited information offered. It is because teachers operating with a high level of media literacy will have a strong, broad
perspective where they actively use a set of highly developed skills to place a media message inside the context of a well-
elaborated knowledge structure and are able to interpret any message along different dimensions (Pinto, Festas, & Seixas, 2016).
Therefore, beyond the process of analyzing, selecting, and evaluating, the teachers can wisely choose the best sources from the
wide ocean of the information offered.

Last but not least, some of the participants suggested that the teachers have to be adaptive towards the classroom
condition. Being an adaptive teacher here reflects the flexibility of teachers in problem-solving and decision-making towards
any differences or challenges happen in teaching and learning process in which the strategy arranged in the lesson plan could be
very adaptive based on what happens in the classroom. That is why there is a notion that teaching is a complex and inherently
unpredictable task that requires high cognitive flexibility and a capacity for quick problem solving (Feldon, 2007; Kunter et al.,
2013).

Based on the findings in this part, it is found that the research participants are no longer experiencing the challenges of
setting the goals, determaining the objectives, choosing the activities, and assessment. However, they still experienced the
challenge in selecting media, dealing with different formula of lesson plan, and choosing suitable strategies. No experiencing
the challenges in some elements purposed by Brown (2001) may indicate that they have sufficient lesson and training in terms
of those elements in their undergraduate and PPG program. The findings also show that the PPG graduates teachers have their
own way to give the most effective responses based on their consideration.

Challenges in Execution Stage
The execution stage, which is usually called as the implementation stage, is basically where the learning experiences
are provided to students through suitable modes. All the activities performed by the teachers after entering in a class are clubbed
(to combine together) under the execution stage or inter-active phase of teaching (Maheshwari, 2012). These activities are
generally concerned with the presentation and delivery of the content in a class. Based on the findings, there are three main
elements in this stage: implementing lesson plan, utilizing media, and classroom management.

Challenges in Implementing Lesson Plan

The first element in the execution stage is impementing lesson plan which has been designed before the teaching and
learning process. There are 6 respondents who strongly advocated that it becomes something challenging to syncronize the
lesson plan and reality in the classroom. Lesson planning is intended to prepare the most effective activities maximizing the
time accomodation, as well as to help the teachers in conducting the classroom; making sure that all activities are done.
However, in fact, sometimes what we have planned is not entirely well-conducted due to some reasons.

Three PPG graduates teachers stated that one of the reasons why syncronizing the lesson plan and reality became a
challenge was students’ different ability. Some students might understand the materials faster than the others since the level of
children's acceptance of the material varied. Some were interested, some were not which made the implementation is not as
smooth as what has been written in the lesson plan. Some of participants also pointed out that sometimes the school agenda
‘interfered’ the teaching and learning process that has been planned such as school anniversary, guest speakers, workshops, etc.
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Towards the challenge in implemeting the lesson plan, the PPG graduates teachers have offered some responses which
they thought to be effective to implement including: controlling emotion, implementing flipped classroom, and creating teachers
working group. Some participants believed that the important thing that should be at the very first place was being able to
control and manage emotion towards any condition. Sometimes teachers tended to be emotional when some of the students did
not pay attention on the activity. The interesting point here was that P6 stated specifically the case that the most challenging
time for her was when she got premenstrual syndrome (PMS) that she wanted to be angry for many things. However, she
confirmed that as time goes by and the longer the experience of teaching, the more she was able to control her emotions.

Taking into account the teacher’s emotional condition, a study conducted by Rodrigo-Ruiz (2016) found that the
negative emotions from the teacher, specifically anger, might interfere with the children’s ability to process emotional
information. In fact, he also stated that teachers’ emotions impacted by the student’ behaviors in turn could influence the
instruction since the instructional quality was worse among the teachers who demonstrated negative emotions and
dissatisfaction in teaching as compared to those teachers who showed more positive emotions. In addition, Brackett et al., (2013)
ellaborated that the teachers who acted under emotional states of joy, enthusiasim, and optimism while completing the student
evaluations gave more positive results than those who were in the state of depression and sadness. Therefore, as P6 mentioned,
it was necessary to manage the teacher’s emotion to avoid being emotionally unstable role model for the students.

Furthermore, the research subjects who taught in senior high schools suggested the implementation of flipped learning
for some sessions. They affirmed that this kind of classroom presented different experience for their students as well as the
teachers themselves since it allowed flexible environment and a variety learning models. Flipped learning promoted the
classroom time for exploring topics in greater depth and create meaningful learning opportunities while the students were
initially introduced to new topics outside the classroom. Correa (2015) ellaborated that since the students had learned the
materials before the classroom, the class time concerned on the activities which could increase retention. As the result, the
students would find the materials more meaningful since the class time focused on practice (problem-solving) which maximized
the opportunities for multiple output.

Referring to the application of the flipped learning classroom, according to Pinto et al., (2016), the new media offered
interactivity, instant communication, new spaces, and forms of social interaction (e.g., emails, online games, social networking
sites), and tools for media production and sharing (e.g.,video sharing websites, blogs) which could be alternative choices for the
teachers to be implemented in their classes. These new media features have led to the media literacy expansion to include the
new dimension of production, so basically teachers were helped by the development of the techology. They were able to be
already engaged with the students before coming to the classroom, and in the classroom, they only needed further confirmation
and deeper explanation without discussing the basic materials which the students have learned outside the class. Therefore, in
this case, the flipped learning classroom could be one of the choices for the classroom times interfered by other school agenda.

Besides controlling emotion and implementing FL, three of the research subjects felt that creating teachers working
group was very helpful. They stated that the group of English teachers in their school became the place to share opinions,
difficulties, experiences, and up-to-date information related to English education. They clarified that the group was basically a
forum for teachers in a school as an effort to improve teachers’ professional abilities, quality of knowledge, mastery of materials,
teaching techniques and others. The main function was to accomodate and solve problems encountered in teaching and learning
process through discussion, teaching practises, demontration of the use and the process of making certain media that in the end
can create effective teaching and learning activities. This kind of group could be followed by other groups of teachers that
functions as supporting system for one teacher to another. By talking to other teachers, they will get new perspectives and
advise for limited time to create media, or if it is possible, they can make and use the media together as the effort to minimize
time consumption.

Challenges in Utilizing Media

The second element in the execution stage is media utilization as the supporting component in delivering the materials.
There are 6 participants who experienced challenges in utilizing teaching media. They stated that those challenges are in terms
of media durability and technology illiterate scchool.

Media durability, based on the findings, focuses on non-digital and digital media. For the non-digital media, the
research subjects concerned on whether it is long lasting enough. They stated that the media tend to be easily broken since they
are used class to class, touched and used by dozens of students. Furthermore, for the digital media, they highlighted the school’s
response to the digital media which highly correlate with technology utilization and technology as well. P7, for instance,
pointed out:

My school is not really familiar with technology, so it has limited facilities for digital media. In the
PPG program, almost all lecturers encourage us to be familiar with new platforms and media that
can be applied in the classroom. However, most of the teachers in my school in the end still use
conventional way to teach or sometimes there are group works but digital media utilization is rarely
chosen due to the limited facilities.
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In the case experienced by P7, the teachers are already aware of the technology development, but the school is not;
meaning that it does not support the development whether due to the financial issues or other factors. Important as it may be,
according to Persico (2006), the media selection is one of the decisions to be made and it goes hand in hand with the choice of
the most suitable strategies for reaching the learning goals. Media are today seen as the tools which the teachers can use for
constructing environments that foster and facilitate the learning process. Consequently, although it is probably a challenge for
the teachers that the media are easily broken, they are still crucially needed due to their functions and benefits and it is worth to
look for the solution. Fortunately, the PPG graduates teachers have provided their way to response to the challenge in utilizing
the media.

The research participants asserted that besides reminding the students to use the media carefully, they preferred
choosing the best quality materials; using concorde or buffalo paper rather than HVS or art paper, for instance, to make it more
solid. Here, they would also automatically consider whether they are easily used in the instructional environment, and what will
be the time and the cost in obtaining them. Choosing the best quality materials is actually related to its practicality; whether it is
possible for the teachers to provide the media for which they should think and look for the practical media which are easily
available in the school or in a shop (if they have to buy the materials). Praticality is one of three factors which should be paid
more attention by the teachers before choosing the instructional media, purposed by Baidawi (2016). The other two factors are
students’ characteristics and instructional activities. It is important for the teachers to consider whether or not the media to be
used are appropriate in light of the students’ characteristics and should support the activity that will be presented in the
classroom.

Another issue in utilizing the media in terms of digital media is the technology illiterate school, although in recent
decade the technology utilization has been widely promoted. To address this issue, some of the participants emphasized that
they have met the school facilities and infrastructure division to discuss their problem, as an appropriate way since it is an
authorized school division concerning on the school facilities. However, while waiting for the school to realize the facilities
they purposed, they keep teaching as best as they could using media that was possibly used and accessed in the school.
Machanick (2014) discussed this issue in his research which concluded that it was good to have technology in class that can aid
the learning, but simply applying technology with no learning model in mind carried risks ike giving students a false impression
of learning, or leaving the class behind because it is too tempting to use up all the prepared material. The point was that
selecting digital media required technology in which not all schools could fullfil, therefore, the teachers could develop and
maximize the class in such a way with the existing facilities.

Challenges in Classroom Management
The third element in the execution stage is classroom management which according to Sieberer-Nagler (2015) covered
six aspects: creating the setting, decorating the room, arranging the chairs, speaking to children and handling their response,
developing rules, and communicating the rules to the students. Based on the findings of this research, there are only three of
them becoming the research subjects’ concerns including: 1) speaking to the students and handling their responses, 2) creating
the setting, and 3) groupping the students.

Speaking to the Students and Handling Their Responses

Seven participants argued that they had some challenges in speaking to the students and handling their responses. They
thought that it was not easy to speak fully in English in which some theories may suggest that they have to only use English
instead of the L1 for maximization of speaking ability (Ara & Shorna, 2018). P8, for instance, who has been teaching at one of
Indonesia outermost schools for 4 years affirmed that it is even difficult to speak in Bahasa Indonesia only, so she spoke in three
languages in her English class: English, Bima langauge, and Bahasa. It somehow becomes a dilemma for the teachers whether
they want to have an effective communication with the students by the help of L1 in the target language learning or follow some
theories which support the notion that L1 is restricted. In addition, some of them felt less respected while speaking with the
students since they are considered as young teachers. The issue of disrespectful students are familiar with teachers. However,
Sun and Shek (2012) argued that there is a posibility that it is not only about whether the teachers are young, but such behaviour
may indicate that the students lacked proper attitudes and values in interpersonal relationships as well as in their morality. In
this case, the teachers’ response could define whether they continue being disrespectful.

In responding to the issue of speaking with the students and handling their responses in terms of the use of L1 in the
class, the participants pointed out that it was quite impossible to use English all the time in the class, so the L1 assisted them to
give confirmation and make sure that the instruction was well-informed. As stated by P8, for example,

“Based on my experience, L1 is beneficial to decrease students’ anxiety and affective concerns. My
students are often unresponsive and unwilling to speak in the class, but when they are allowed to mix
their first language in case they do not know how to express the sentence in full English, the opposite
circumstance is obtained.”
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There have been a lot of research and debates among EFL teachers whether using the first language in the EFL
classroom where the students have not been able to speak English fluently (as well as understand it) is allowed. According to
Khetaguri et al., (2016), it is believed that when learners are exposed to the target language excessively, they will have more
practice to develop their language proficiency, for that reason the use of L1 in the language classroom is insistently avoided.
Furthermore, Sa’d and Qadermazi (2015) mentioned that one of the major advantages of avoiding L1 in the EFL classes is
stated as being the improvement of speaking and listening skills, maximizing students’ exposure to English and their becoming
accustomed to it. It is supported by Wei (2013) who found the students’ progress in English listening and speaking proficiency
in the basic and lower-intermediate levels due to the English-only policy.

On the other hand, Debreli (2016) in his research entitled Perceptions of Non-rative EFL Teachers’ on L1 Use in L2
Classrooms: Implications for Language Program Development found that the teachers were affected negatively and were
restricted in certain issues as a result of having to follow strict English-only policies at their institutions. Moreover, Zakaria
(2013) in his writing found that a number EFL professionals mentioned that L1 use is beneficial for both the teachers and
students as long as it is used in the appropriate times. It is in line with Pan and Pan (2010) who concluded that L1 can be a
facilitate tool that will improve the language proficiency of the students as long as it is utilized well and presented
communicatively. Another research supporting this finding is a research conducted by Enama (2015) which leads to the
conclusion that the use of L1 in the EFL classroom does not hinder learning, rather, L1 is an effective scaffolding tool.

By those two perspectives, the discussion on whether to use the L1 when teaching English has been unable to reach a
substantial conclusion. Instead, based on the findings in this study considering the challenges faced, the PPG-graduates teachers
confirmed that the use of L1 is beneficial to give additional explanation or confirmation to make sure that there is no
misundertanding. The argument stated by P8 is supported by Zakaria (2013) who strongly advocated that L1 is particularly
helpful for the teachers when helping the students to engender security, conveying meaning of particular words, checking for
comparison, and or explaining grammatical rules. As an additional perspective, Kalanzadeh et al., 2013) in their study found
that the teachers who took participation were divided into two groups: those who think that the L1 use is beneficial, and those
who think otherwise. However, in conclusion, they decided that the most important point was that the teachers should not be
waiting for an ideal class to come since the teachers’ effectiveness is when they can make a change in their students’ perception
and attitudes towards English which can be their benefit, motivate, and support them.

Therefore, on the issue of L1 use, it can be concluded that teachers’ role is to always enourage them to utilize English
as the main language in the class. Building communication, on how to speak with the students, is one of the crucial parts in
English classroom since it discusses language and its use in which the final output is a language production that the students are
able to at least speak. The teacher's communication style can influence the interest and attitude of the students in creating a fun
and learning atmosphere (Duta, Panisoara, & Panisoara, 2015). Through the effective communication, the teachers and students
collaboratively create a comfortable classroom situation.

The next issue in speaking with the students is that the teachers are less respected due to their young age. It gives
similar results to another research conducted by Widiati et al., (2018) that newly teachers tend to face that kind of issue. In this
case, the participants stated that they always need to show eagerness, politeness, and availabiliy for their students in order to
have an effective classroom environment which helps them in handling the classes, as well as to give them a good role model,
no matter how their students are. Having such environment could make them as an effective teachers who are able to maintain
their class condition well and handle any kind of responses given by the students where according to Haider and Jalal (2018)
friendly nature of a teacher highlights quality relationship with the students. The effective teachers are not only accomplished
instructors but also work to understand their students’ personalities and needs and to develop and maintain positive supportive
teacher-student relationships (Camp, 2011). They are aware of the important differences among students and identifying these
differences helps the teacher better understand individual students and permits students to understand that the teacher has a
personal interest in them. It then can build harmonious teacher-student relationship and interaction.

Creating the Setting

A good classroom circumstance is where the students feel welcomed and valued as they are. For optimal learning, they
have to feel that the classroom is a ‘safe place’ where they are able to share their opinions and thoughts without any fear or
hesitation (Nusrat, 2017). Therefore, preparing the setting before beginning the teaching and learning process is one of the
important things to prepare. However, in practice, there are 6 PPG graduates teachers who experienced the challenge in creating
the setting.

These six participants experienced difficulty in handling big classes. P6, for instance, stated, “It is difficult to
concentrate on all students in a big class that | think there will be not enough time to pay attention to each of the student and
give everyone of them a chance to speak or participate in the activities.”

It seems that English teachers have no doubt that large size of classes is a prime impediment for the efficient English
teaching and learning. A research conducted by Bahanshal (2013) discovered that all the teachers who participate in the study
find it daunting to teach large classes. They point out that despite their efforts to elevate the level of language learning in such
context, the outcome of their students is considered to be unsatisfactory. It is due to the fact that there are big numbers of
students in one class and all the teachers wish for the number to be reduced.
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With the great number of students enrolling each year in schools and the limited facilities, reducing the class size in
some teaching context in Indonesia seems to be impossible. Fortunately, the research participants offer some responses which
they think to be effective in addressing this challenge. They allow the students to play an active role in the class and involve
them in all decision making about the classroom life as controlling the noise level or other disciplinary actions. It is believed to
raise their sense of responsibilities since they are parts of the parties who establish the rules. They also mentioned the students
as the active learners, in which the teachers can make the classroom as a collaborative learning class that involves groups of
learners working together to solve a problem, complete a task, or create a product (Chandra, 2015). Collaborative learning are
basically able to occur peer-to-peer or in larger groups. Similar to the idea that two or three heads are better than one, Chandra
(2015) emphasizes that many instructors have found that through peer instruction, students teach each other by addressing,
misunderstandings and clarifying misconceptions.

In addition, the majority of the participants also mentioned about giving rewards for positive attitudes and punishment
for the negative one. An effective rewards and punishment system can promote positive behavior which are essential
foundations to a creative learning and teaching environment (Ching, 2012). The teachers are to choose any kind of rewards to
be possibly applied and accepted by the students such as additonal points, special privileges, medals, or gifts. Similarly, the
teacher should also communicate the punishment clearly to the students. It can be in the form of point deduction, copying or
reciting poems, or oral warning.

Groupping the Students

Although groupping the students may look simple and easily manageable, there is still challenge experienced by the
teachers. Six participants have a similar issue regarding how to distribute the students in a group in order to maximize sharing
knowledge outcomes. They stated that the students in their class are naturally groupped to which friend they feel more
comfortable. It is somehow not beneficial for the students with low level of understanding since they do not get additional point
of views from the students with high level of understanding. Therefore, the students groupping needs to be the teacher’s concern
as it may influence their output.

Based on the findings, the participants pointed out that the students need to know the reasons why they need to work in
group. It would be much easier if they know the objectives and benefits. Working in group offers some advantages such as
helping the students to learn from each other, catering better understanding of the content, paving an avenue for the students to
solve problems, and providing the students frequent assistance from the group members (Ferdous & Karim, 2019).
Understanding these benefits will allow the students to be more cooperative in working in group. Furthermore, it is going to be
more fun if the teachers know how to create the grouping activity as a short yet enjoyable process in the beginning of the task,
therefore here, the participants thought that i is quite effective to make grouping activities fun through simple games and try to
make sure that the students do not hesitate to move their body: standing up, moving, minggle with their friends, sometimes with
the help of music.

The strategy that participants have done indicate that the teaching and learning activity is not that intransigent. The use
of games in grouping is a good start to motivate students to take part in the activities. Gozcu and Caganaga (2016) support this
point by stating that games automatically stimulate students interest and can be one of the highest motivating techniques
especially in the beginning of the lesson.

The important point is that groupping the students defines how well the process of sharing knowledge and classroom
activity will run. The formation of groups that are too homogeneous due to an inadequate distribution of students in groups
make it difficult to share knowledge among students. Gorgénio et al., 2017) commited that one of the challenges of every
teacher is the difficulty in distributing the students of the class in groups in the most homogeneous/heterogeneous way possible.
Therefore, it is necessary to evaluate techniques and methods that assist the teachers in the distribution of students in groups.

Challenges in Evaluation

According to Maheshwari (2012), evaluation aspect include all the activities which can evaluate the achievements of
the students and attainment of the objectives. Teaching is an incomplete process without evaluation. They need to be able to
identify and develop appropriate approaches to assessment that will provide the evidence necessary to determine the integrity
and trustworthiness of their everyday classroom practices and that will allow their students to make consistent progress in
meeting expected learning outcomes (Hollins, 2011). Based on the findings, all of the research participants experienced
challenges in evaluation stage in terms of insufficient scores obtained by the students although some remidial tests have been
conducted. This phenomenon was commonly experiened by the teachers regarding the school’s expectation for the students to
get high scores in order to have a good reputation among other schools.

Regarding this issue, the majority of participants suggested to give enrichment materials outside the class hours. P12,
for instance, pointed out that he usually gave the enrichment class after reguler class hours. It has been argued by Alghamdi and
Siddiqui (2016) that the additional session for the low-achieving students is the form of support to help them not only
improving the target language proficiency but also motivation and self-efficacy. It indicates that the enrichment materials are
expected to help low-achieving students in getting the best score they could.
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However, after some enrichment materials sessions, they were sometimes still some students who could not reach the
minimum score requirement. In this case, the participants confirmed that decreasing the weight of test questions became a
choice, since P13 stated, “In this kind of cases, teachers cannot generalize students’ abilities. Some students may have different
language abilities and we cannot force them to always meet the target.”

In addition, as the best preparation that the teachers could do, some participants believed in taking additional score
from their daily activities in the classroom. Scoring is not taken from a single task, but the teachers have authority to compile
the scores from other possible sources. Therefore, they usually gave the students additional projects and provided them various
kinds of activities from which they could take their additional scores. It is in line with Lumadi (2013) research findings which
conclude that the expanded opportunity is one of the principles of assessment. It requires the teachers to find multiple ways of
exposing the studens to the opportunities that allow them to demonstrate their full potential. The students are expected to
succeed, but not neccessarily at the same time and in the same way. Therefore, the teachers need to maximize the opportunity
for every student by challenging them to achive and improve as an individual, but not to compete against other students
(Lumadi, 2013).

CONCLUSION

From this study, it can be concluded that the PPG-graduates students experienced some challenges in three phase of
teaching and learning process: lesson planning, execution stage, and evaluation; however, along with those challenges, they are
able to give responses which they think to be the most effective responses.

For the first phase of teaching that is lesson planning, the participants experienced three issues including selecting
media that is related to their financial issues, different formula of lesson plan between schools, and choosing suitable strategies.
In challenges of selecting media, the majority of participants suggested to ask the students to take part in the process of making
in order to share responsibility and cost. In challenges of different lesson plan formula between schools, the participants had
consultation session with senior teachers, re-reading PPG materials, and changing their point of view. In addition, in challenges
of choosing suitable strategies, they conducted classroom observation, prepared various strategies, utilized the internet, and
became adaptive towards classroom condition.

The second phase is the execution or the implementation stage in which the participants experienced challenges in 3
main elements of the implementation stage: lesson plan implementation, media utilization, and classroom management. In
responding the challenges of lesson plan implemenation, the PPG graduates teachers suggested controlling emotion at the very
first place, then implementing flipped learning classroom, and creating teacher working group could also be the choice. In
media utilization which concerned on the media durability for non-digital media and technology illiterate school in digital
media, they created the best quality media to make it long lasting to be used by many classes and discussed with school
facilities and infrastructure division in order to help other teachers aware of the development of technoogy in media utilization.
Furthermore, the challenges in classroom management covered three main elements: challenges in speaking to the students and
handling their responses due to difficulty in implementing English-only classes and less respected young teachers (in which the
participants considered the use of L1 with some considerations and showing eagerness, politeness, as well as availability for
students who did not respect), challenges in creating the setting (in which they promoted group work and collaborative learning
as well as applied rewards and punishment), and challenges in groupping the students (in which they made sure that the students
knew the objectives of groupping and played fun groupping games).

Last but not least, the third phase of teaching is evaluation. In this phase, all of the participants experienced challenge
of insufficient scores obtained by the students. They then offered three responses which they thought to be beneficial for other
teachers who faced the similar situation: providing enrichment materials, decreasing the questions test weight, and expanding
the score sources. To sum up, all of the PPG graduates teachers who became the participants in this research experienced some
challenges in the three phases of teaching and learning process, but they were able to give responses based on the theories and
practices they have got. All of them affirmed that it was because in PPG program they were exposed with many kinds of
teaching practices and assignments related to the recent issues in education field.

It is recommeded that the teachers should not give up in any kind of challenges faced since there must be some ways to
respond to those challenges appropriately. To all of the teachers-candidates especially who are joining or want to join the PPG
program are suggested to maximize the process of learning in the universities or the program since the teaching practices
facilitated will be beneficial for teaching in the real classroom. In addition, although it does not become the concern on this
research, it was also found that most of the participants give suggestion to the government to conduct monitoring after the
program and provide employement school cooperation to help them find the school to teach more easily. Further invertigation is
needed in several areas to increase the teachers’ capability for planning and managing the classroom activities. As this research
mainly gather the data from PPG-graduate teachers focusing on the challenges, further research could cover a wider area to
gather the data.
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