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Abstract: This Classroom Action Research is conducted to implement the strategy of guessing to
solve the students’ vocabulary interpretation problem of inferring and handling unknown words
which, in turn, improves their overall performance in vocabulary course. It is conducted in acycle
consisting of four meetings. The cycleisended with onefinal meeting for vocabulary teacher-made
test. Field notes, questionnaires, and avocabulary test are used to collect the data. The result of the
study revealed that the clear and applicable procedures of guessing strategy in handling the unknown
wordsthat consist of three major stepsare: (1) drawing students’ attention to cuewords and phrases,
(2) using leading questionsto direct student in step-by-step search for and use of context clues, and
(3) preparing vocabulary exercise alowing students to make inference and explain the process of
guessing, could improve students' skills in vocabulary interpretation. The finding also shows that
the guessing as a word-solving strategy is successful in drawing students’ personal judgments or
views toward its implementation. Students agreed that guessing as a word-solving strategy is a
beneficial and easily-implemented strategy. They admitted that the strategy is comfortable to be

used, and consider using it in the next vocabulary activities.
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Vocabulary iscentral tolanguage andisof great sig-
nificanceto languagelearners. Wordsarethebuilding
blocksof alanguage sincethey label objects, actions,
ideas which without it people cannot convey thein-
tended meaning. It is directly related to knowledge
acquisition sinceit both express, and allow speakers
to extend, their understanding of the world around
them. Richards and Renandya (2002: 255) hold that
vocabulary is a core component of language profi-
ciency and much of the basis for how well learners
speak, listen, read, and writeis provided by vocabu-
lary. Nunan (1991) confirmsthisby stating that there
isampl e evidence which suggest that the vocabul ary
size of alearner is highly predictive for his entire
language ability. Vocabulary knowledge seemed
heavily implicatedinall practicd language skills, thus
learning asecond languageislearning the vocabulary
to the greater part.

Limited knowledge of vocabulary may affect
one's performancein at least three ways: the devel-
opment and maintenance of social relationshipswith
others, participation in academic learning activities
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and comprehension as apart of language skills. The
availability of awordstock determinesto alarge ex-
tent the communicative possibilitiesand limitations
of any language learner. This state offers not only
challengesbut also opportunitiesfor vocabulary learn-
ing. Vocabulary learning islong lasting when |earners
use words in meaningful ways. Since the goal isto
have the learners gain control of vocabulary to use
for their own expression, learners need many experi-
ences that allow them to encounter and use words
in meaningful ways.

Taking into account that most language learners
conceived the significance of having an adequate
vocabulary as a major desire, one should seriously
devotenolessenergy to continuelearning vocabulary
in any preferred ways (Kweldju: 2004). Thus, the
past decade has seen a considerable expansion of
interest in vocabulary studies, particularly inthe con-
text of linguistics applied to second aswell asforeign
language learning and teaching. Such studies are
principally concerned with the devel opment of appro-
priate strategies for teaching English vocabulary to
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speakers of other languages. It can now be claimed
that vocabulary is no longer a neglected aspect of
language teaching and learning. Vocabulary is no
longer avictim of discrimination by researcherswho
for aconsiderable period of time considered syntax
to bethe sole core of processes of language devel op-
ment.

Classroom Problems

A preliminary study was been conducted at the
first semester students of class B in English Educa-
tion Program at IKIP Mataram, in which the mgjority
of the students were having trouble to pass the re-
quired vocabulary course and mostly had poor overall
performance within the course. It was discovered
that most of the students were having difficulty in
handling the unknown wordsin thetext. They could
not find the meanings of those words and they also
had troublein selecting the appropriate meanings of
certain words based on their contexts. The usual
practiceto thischallengeisto allow them to consult
abilingual dictionary or their lecturer for the definition
of the unknown words. The drawbacks of thistech-
nique are obvious. Too much dictionary work tends
to distract the students. It increases the student’s
dependency on both the dictionary and the lecturer,
and it develops bad reading habits.

Dueto the drawbacks of the usual practice and
technique, other strategy of vocabulary learning to
studentsisrequired. Despite this specific need for a
strategi ¢ techniqueto teach vocabulary, the vocabu-
lary inthetext (passage) is another aspect that should
betakeninto account sinceit isclaimed that the con-
dition of thewordsin atext hasagreat influence on
readers’ comprehension. Hence, aside from imple-
menting an effective strategy for teaching vocabu-
lary, alecturer needsto present vocabulary in atext
that seemsto offer thebest possibility for asystematic
development of such alargevocabulary, at the same
time.

Proposing Problem Solving

This paper is carried out to describe the imple-
mentation of guessing as aword-solving strategy in
handling the unknown wordswithin thetext. Strengths
initspractice underliethisselection of guessing asa
word-solving strategy to deal with the problem. Of
all thevocabulary learning strategies commonly rec-

ognized today, arguably, the most widdly studied and
encouraged is the guessing of the meaning of un-
known words from context (hereafter referred to
asthe guessing asaword-solving strategy). The nu-
merous studies which indicate that the strategy is
effective providevalidation for astrategy that seems
instinctively appealing and appears to offer many
advantages over laborious and time-consuming strat-
egy invocabulary learning.

Guessing as a word-solving strategy, among
other strategies, deservesacareful attention because
many practitioners consider it as a useful tool in
teaching and learning of reading aswell asvocabu-
lary teaching. Thornbury (2002:202) states that
guessing from the context is one of the most useful
skills learners can acquire and apply inside and
outside classroom and, more importantly, can be
taught and implemented relatively easily. Another
claim in support of the guessing strategy is that it
involvesgeneralizable skillsof interpreting surround-
ing text, predicting, and testing predictions while
reading, which enhance reading skills as a whole
(Coady and Nation, 1988; Liu and Nation, 1985).
Besides, guessing has been advocated instead of dic-
tionary use because stopping to useadictionary inter-
rupts the flow of reading (Brown, 1972).

METHOD

A collaborative classroom action research was
conducted, involving 20 freshmen of regular class
of English Education Program IKIP Mataram as
subjects. This design comprises four steps namely
planning, implementing, observing, and reflecting. In
the planning stage, three steps can be taken; (1)
drawing students’ attention to cue words and
phrases, (2) using leading questionsto direct the stu-
dentsin astep-by-step search for and use of context
clues, and (3) preparing vocabulary exercises that
facilitate the students to guess meaning indepen-
dently.

To gather the required data, field notes, two
guestionnaires, and vocabulary teacher-made test
were employed. Field notes were to obtain data on
any information during the implementation of
guessing as aword-solving strategy by the collabo-
rator. The information recorded was in terms of
explanation and detailed description of how the
strategy was implemented. Vocabulary teacher-
made test was used to measure students' ability of
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vocabulary interpretation after the implementation
of guessing asaword-solving strategy. It wasadmin-
istered at the end of the cycle.

Thefirst questionnaire was used to distinguish
wordsthat being unknown and known by the students
related to the vocabulary being used in the text in
every meeting. It was administered during the meet-
ing hours. The studentswere convinced of the quality
being honest of theinformation they gave, they were
asked to put a check mark on a certain column that
best described the condition of their familiarity on
the list of wordsthat being used in the text. The se-
cond questionnaire was used to identify and to see
students' responses, fedings and opinionstoward the
implementation of guessing asaword-solving strate-
gy intotheir vocabulary learning activities after they
had a vocabulary teacher-made test at the end of
the cycle.

RESULTS

Findings of The Teaching and Learning
Process within The Cycle

Field notes were used to observe the required
steps of guessing strategy duetoitsimplementation,
and thus, the required steps was well-implemented
and could be followed properly by the students.
Based on the collaborator’s field notes showed that
throughout the meetings studentswere ableto grasp
and comprehend the sequence of the three steps.
Students endorsed that the steps of guessing as a
word-solving strategy was well ordered assisting
them infer the unknown words.

The Results of The Students' Self Report
about Their Familiarity with The Vocabulary
Used in The Text

To reved if theimplementation of guessing as
a word-solving strategy in handling the unknown
wordsin atext to improve the students’ vocabulary
interpretation was successful, the researcher utilized
aquestionnaire to identify and to collect words that
wereidentified asunknown or unfamiliar to the stu-
dents. Theidentification of the unknown wordswas
required to check and make sure that the words that
thelecturer assumed to be unfamiliar to the students
were precise in order to maximize their ability to
guessthewords meaning through guessing asword-
solving strategy.

The results of the students’ self-report about
their familiarity with the vocabulary used in the text
were shown in form of table. First, the researcher
together with the collaborator classified the vocabu-
lary into four categories. The word that the students
admit to not know its meaning and give wrong guess
was the first category, the second was for the word
that the students admit to know the meaning of it but
give an incorrect guess, the words that the students
report to know the meaning and give acorrect guess
was the third category and the last category was the
word that the student report not to know the meaning
yet give correct guess.

Theresults of the students familiarity with the
vocabulary used in meeting (1, 11 and I11) ispresented
by thelisted wordsin the questionnaire that claimed
to be unknown and the number of the students who
admitted that those words were unknown as can be
seenin Table 1, Table 2 and Table 3. The words list
and the number of the students who admitted not to
know the words showed that the word selection by
the researcher was accurate, indicating that students
have to take advantage of the guessing as word-
solving strategy in order to handle the unknown
words.

Table 1 shows that among the 17 unknown
words, students were familiar with 4 up to 5 words
only and this indicates that students were able to
recognize only 30% of the words in the vocabulary
listed in the questionnaire. Among the 21 wordslisted
in the questionnaire at meeting 2, there were eight
up to ninewordswhich reported to befamiliar to the
students. It can be seen that only 38-43% words
recognized by the students as presented in Table 2.
Table 3 showsthat in average studentswere familiar
with seven up to eight words among the 20 wordsin
guestionnaire, and that only 35-40% words were
recognized by the students. From this, it could be
inferred that the students did not familiar with most
of the words that presumed to unknown by the re-
searcher, thus, they haveto maximizetheir guessing
strategy to able to guess the meaning of those un-
known words.

The Result of Students' Participation and
Personal Views toward the Implementation of
Guessing as a Word-solving Strategy

Asmentioned before, therewas aneed to know
thestudents' responses, opinions, and feelingstoward
the implementation of guessing as a word-solving
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Table 1 The Number of Words which Were Unknown by the Sudents in Meeting |

Words Number of Students
errands, abolitionist, resisted, whipping, attempt 20
mush, starved, begged
exposed 19
furious, collapsed 18
cabin, rumor 14
route 9
orator 5
soil 3
brutal 0

Table 2 The Number of Words which Were Unknown by the Students in Meeting 11

Words Number of Students
infirmity, prescribed, inherit, longevity, 20
threatened, chronic, envision, ensure

crucia 19

practitioners 18

Sanitary 17

achievement 15

goals 12

perspective 10

genetic 7

organic, ecosystem 2
communicable, synonymous, radiation 1
brutal 0

Table 3 The Number of Words which Were Unknown by the Students in Meeting 111

Words Number of Students
crude, depleted, replenish, erode, overgraze,
deforestation, dwindle, desertification, shortages, 20
exhaust, extract

virtually, turbine
waste
exploit

16

magma, fossil fuel, habitats, consistent, implement

strategy. In order to know the students’ responses
and personal judgmentsor views, theresearcher dis-
tributed and employed the questionnaire to the stu-
dents. The questionnaire displaysstudents’ responses,
feeling aswell astheir opinionstoward theimplemen-
tation of guessing strategy asaword-solving strategy
into their vocabulary learning activitiesthat assisted
them to handle unknown words in improving their

vocabulary interpretation of atext. The questionnaire
distributed to them right after they had avocabulary
teacher-made test. The students were asked to an-
swer the questions in the guestionnaire and give
comments on the implementation of the strategy.
Based on second questionnaire results as de-
fined previoudly in the study to see students’ partici-
pation as well as their persona views toward the
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implementation of guessing asaword-solving strate-
gy, eighteen students (90%) claimed that felt happy
with the way guessing as a word-solving strategy
handlesunknown wordsfoundinthetext. It indicated
that students could overcometheir drawback in han-
dling the unknown words in the text by employing
guessing as aword-solving strategy.

They stated guessing asaword-solving strategy
facilitated them to infer the meaning of the unknown
words. So far, the usual practice was by consulting
totheir bilingual dictionariesand lecturer, thus, when
they were not allowed to usethe dictionariesin final
vocabulary test, they thought they have noneto deal
with those unknown words. Sincethey havelearned
guessing as aword-solving strategy, they knew that
there was another option to infer the meaning of un-
known words apart from consulted to the dictionary
and the lecturer.

Guessing asaword-solving strategy wasthought
to be an easily-implemented strategy by the students
due to its clear and applicable procedures, and it
proved by their confession that they rarely have diffi-
cultiesin utilizing guessing asaword-solving strate-
gy. Within three meetings of the strategy practicing,
the ability to handle the unknown words had been
learned by the students. Thisindicated the students
agreed that guessing as aword-solving strategy isa
beneficial and easily-implemented strategy.

Thebenefit of guessing asaword-solving strate-
gy isstrengthened by students' support that the strate-
gy is comfortable to be used. They also considered
using it in the next vocabulary learning activities as
can beseenintheresult of the questionnaire. Twenty
students reported that generally they would consider
using guessing as a word-solving strategy in their
next vocabulary learning activities. It indicated that
the students had felt the usefulness of guessing asa
word-solving strategy so that it could be one of better
and helpful strategies to be used as a technique in
vocabulary class, particularly inimproving their vo-
cabulary interpretation of atext.

Considering theresult of questionnaires shows
that almost the average eighteen students (90%) had
positive personal impression or perception toward
the implementation of guessing as a word-solving
strategy, it could be concluded that theimplementation
of guessing as a word-solving strategy in was suc-
cessful.

The Result of Sudents Vocabulary Teacher-
Made Test

After three meetings of the implementation of
guessing as aword-solving strategy through giving
the studentsvocabulary exercisesthat practice guess-
ing the meaning of unknown wordsin text, therewas
one additional meeting to administer the vocabulary
teacher-made test for the students. The vocabulary
teacher-made test in this research was conducted
to seestudents’ improvement in vocabulary interpre-
tation. The test began with the explanation of the
rules and guidelines of the test which was handled
by the researcher herself.

In conducting thetest, the researcher distributed
apieceof paper contained atext with particul ar topic
and sets of vocabulary exercises to be done by the
students astheir guessing asaword-solving strategy
to be implemented whenever they found unknown
words in the text. The objective of providing text
was based on the consideration that text provides
examples of where and when the word occurs that
will help the studentsto fully understand its meaning,
which at the same time was an effective vocabulary
learning way. By regarding this, thelecturer suggest-
ed the studentsto guessthe bold type and underlined
wordsin text to get aholistic comprehension toward
it and to be able compl eting the vocabul ary exercises.

Based on theresults of the students’ vocabulary
teacher-made test scores, twenty students or 100%
achieved the score 70 or more. It indicated that the
implementation of guessing asaword-solving strate-
gy was successful in handling the unknown words
to improve students' vocabulary interpretation of a
text. Inaddition, it can be seen that students' success-
fulnessin achieving the score above 70 was beyond
the required criteria of success of the study.

Quantitatively, the criteria of success sets that
when each student can achieve a minimum average
score of 68, the cycle is successful. In fact, about
100% of students had accomplished the competences
in vocabulary teacher-made test, indicating that the
implementation of guessing asaword-solving strate-
gy in handling the unknown words was outstanding.
This meant that the degree of the correctness of
students’ ability to use guessing as a word-solving
strategy wasrelatively high.
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DISCUSSION

Based on the findings previously elaborated,
guessing asaword-solving strategy successfully im-
provesthe ability of the studentsin vocabulary inter-
pretation. Meanwhile, it iseasier for the studentsto
handle the unknown wordsfound in thetext. Thisis
supported by the result of questionnaires where al-
most the average of eighteen students (90%) had
positive personal views on the implementation of
guessing asaword-solving strategy and would consid-
er using that particular strategy in their next vocabu-
lary learning activities.

Theresult of questionnairesinferred that guess-
ing asaword-solving strategy hel ped the studentsto
improvethe quality of their vocabulary interpretation.
Guessing asaword-solving strategy showed itsassis-
tancein handling the unknown words. Thefollowing
is the discussion on how guessing as word-solving
strategy assisted in handling the unknown words
found in text.

In comprehending the text, to handle the un-
known words is apparently most of the students
problem. It isthe matter of understanding the meaning
of those unknown words and understanding that cer-
tain wordsin particular context. One of the solutions
to this problem isthat the students should be guided
in searching for and using the cue words and/or
phrases that help them infer the meaning of the un-
known words, aiming at directing students’ attention
to the surrounding words and/or phrases to infer
meaning independently.

According to Aspatore (1984), guessing as a
word-solving strategy isasking studentsto underline
unknown words without looking up the meaning in
dictionary, to use contextual cluesto guessthegenera
meaning; and to focus on cognates, roots, prefixes,
and suffixeswhilereading atext. Therefore, guessing
the meaning of the unknown words based on the
context leads to better reading comprehension and
hel psthe studentstake advantage of their background
knowledgein processing the context andin creating
expectations about the kind of vocabulary that will
occur in the text through guessing. As stated by
Wallace (1982) that students should not be told more
about the meanings of wordsthan they need to know
to understand the context so that they don’t get
confused.

Further, in searching for and using the cuewords/
phrases, the lecturer gives some leading questions

todirect studentsinto a step-by-step search for those
cuewords and/or phrases. With alimited experience
in the target language and without the guidance of
the teacher, students may find it hard to identify the
useful cue words and/or phrases. Thus, by giving
specific questions that direct students' attention to
the surrounding environment of the unknown words,
the lecturer elicits students' responsesthat energize
the discussion. One example is to ask students to
useasubgtitution word or expression for the unknown
words.

In other words, this activity enables studentsto
experience somevocabulary devel opment and stimu-
late them to point out which words and/or phrases
that help them guess the unknown words. In line
withthis, that |earnersisasked not to definethetarget
words, but to indicate which words or phrases are
helpful ininferring the meaning (Wallace, 1982).

As cue words and/or phrases are used by the
students in inferring the meaning of the unknown
words, the students explain how they infer the mean-
ing of the unfamiliar words and what information
they use in reaching their conclusions. In the long
run, itismost likely moreimportant to encouragethe
students to be able to explain how they infer the
meaning of the unknown words than simply to get
an exact guess. By using guessing asaword-solving
strategy, the studentsinfer meaning of the unknown
words independently and then tell how they made
the inference.

Theimplementation of guessing asaword-solv-
ing strategy gives studentsajoyful impressioninvo-
cabulary class, especially in handling the unknown
words found in text. Guessing as a word-solving
strategy enhances not only students’ vocabulary in-
terpretation ability, but also their involvement in
teaching and learning processaswell astheir motiva-
tioninvocabulary learning.

Concerning the use of guessing asaword-solv-
ing strategy, it does help the students to be more
confident and independent in dealing with English
text. It facilitates the students not too depend and
rely too much on their teacher as well as on their
dictionaries. It can be seen that the students were
eager to find the cue words and/or phrasesthat help
them guessthe meaning of the unknown words. This
strategy encouraged studentsto point out their ideas,
thought and initiative that they actually could infer
the meaning of the unknown words without simply
opened their dictionary or consulted to their teacher.
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CONCLUSIONAND SUGGESTION
Conclusion

Based on the findings and the discussion above,
there was an important thing can be drawn as the
conclusion of the study. It can be concluded that the
appropriate model of guessing as a word-strategy
that can help improved the accomplishment of stu-
dents' vocabulary interpretation follow three steps.
Firstly, the lecturer draws students’ attention to cue
words and phrases. So that the students can grasp
that the unknown word/phrase is commonly signals
aclarification of apreviously used word. By doing
this, thelecturer hel ps studentswork out the meaning
of adifficult sentence or an unfamiliar word. Gradual-
ly the students become more sensitive to cues and
they become skillful inidentifying and using the cues
to successfully guess the word’s meaning.

Students successfully guessed the meaning of
the unknown words since guessing asaword-solving
strategy requiresaproper use of background knowl-
edge and awareness of the surrounding information
inwhich unknown word isembedded that both influ-
ences and points to its meaning. Taking advantage
of their background knowledgein processing the con-
text and in creating expectation about the meaning
of the unknown wordswas useful in guessing. Thus,
they tended to make correct guesses because their
guesses were based on the useful cue words and
phrases they found in the text that help them infer
the meaning of the unknown words. Indeed, back-
ground knowledge and schema activation can play
an important part in the guessing strategy.

Secondly, thelecturer uses|eading questionsto
direct the students in a step-by-step search or and
use of context clues. Since there are a number of
different context clues, thelecturer first need to intro-
duce and explain types of context clues. With their
limited experiencein thetarget |anguage and without
the guidance of the lecturer, students may find is
hard to identify context cues. The available clues
may be unnoticed, thus the lecturer uses specific
guestions that direct the students’ attention to the
surrounding environment of an unfamiliar word.
Asking the studentsto use a substitution word or ex-
pression for the unknownword isone of the examples
to help them search and use the context clues.

Guessing as a word-solving strategy is useful
to teach because it encourages studentsto make and
test predictions, whichisauseful generalized reading
skill. The evidence discussed above dictates acareful

way of search or and use of context clues by the
lecturer aswell asthe students. Instructionsinclude
training in what contexts provide the best opportuni-
ties for successful guessing, and must avoid urging
use of the guessing strategy that does not entail the
global context and context cluesto have agood trans-
lation, a synonym or agood definition in the target
language. Thus, guessing can easily become astrate-
gy for handling the unknown words and improving
reading.

Thirdly, the lecturer prepares exercise that re-
quires the students to guess meaning independently
and then explains how they made the guesses. It is
probably more important for students to be able to
explain how they guessthe meaning of the unknown
wordsthan simply to get acorrect guess. In prepara-
tion for these exercises, the lecturer provides text
which contains enough cue words and phrases. In
the text, the words presumed to be unknown to the
studentsarein bold type and underlined. The students
are asked to work out the meaning of the unknown
wordsand to explain how they didit. Inthisexercise,
the emphasisison the process of guessing. Theclass
discussion centerson the strategiesthe students apply
and the useful cue words and phrases they can find
in the text that help them guess. The students are
encouraged to become aware of the surrounding in-
formationinwhichawordissetin, whichinfluences
as well as points to its meaning. The students need
to be supported aslong astheir attempt to guessthe
meaning of the unknown word uses an active
searching and thinking process.

Engaging studentsin reading tasks, lecturer not
only support students understanding of content, but
also providethem with opportunitiesto devel op their
comprehension, vocabulary and study skillswithout
interrupting content learning. The studentsretainin-
formation more easily if they usereading tasksduring
and after reading materials. There are many tasks
that will refine, enrich, and heighten interest in the
assigned topic; however, the primary goal of theread-
ing tasks in many studiesis to further develop and
clarify interpretation of thetext, and to help students
remember what they haveindividually created intheir
minds from the text. Therefore, guessing asaword-
solving strategy encourages studentsto develop the
quality of taking risksin facing their tasks and makes
them more confident aswell asindependent in their
approach to reading (text). This is the end of the
whole strategy of guessing as a word-solving

strategy.
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Furthermore, the results of data analysis
showed that guessing asaword-solving strategy was
successful inimproving vocabulary interpretation of
first semester students at English Education Program
IKIP Mataram. The success was shown by the
achievement of two criteriaof success, whichfirstly
dealt with students’ scores in vocabulary teacher-
madetest and secondly, dealt with the students’ partic-
ipation and personal viewstoward theimplementation
of guessing asaword-solving strategy to their vocab-
ulary learning activities.

With regard to the students’ vocabulary teacher-
madetest scores, guessing as aword-solving strategy
improved students' vocabulary interpretation. Based
on vocabulary midterm test scores, most of the stu-
dentsfailed in passing the vocabul ary midterm mini-
mum scores. Subsequent to the implementation of
guessing as a word-solving strategy, vocabulary
teacher-made test scores showed that students’ ac-
complishment in doing the test by reaching the mini-
mum scores set by the researcher successfully.
Twenty students (100%) achieved the minimum
score of 68. It can be concluded that guessing as a
word-solving strategy was successful in handling the
unknownwordsfoundin thetext toimprove students
vocabulary interpretation.

Regarding students' participations and personal
views, based on the result of field notesand question-
naires, it was revealed that on the average, the stu-
dents were able to use guessing as a word-solving
strategy to handle the unknown words to improve
their vocabulary interpretation aswell asto compre-
hend the text, and to become more confident and in-
dependent in dealing with English text. Besidesthat,
the students also showed their positive personal views
toward the use of guessing asaword-solving strategy
and consider to apply itintheir next vocabulary learn-
ing activities.

The strengths of guessing as a word-solving
strategy lie on the procedure in refining students
accomplishment in vacabulary interpretation. Guess-
ing asaword-solving strategy offers studentsto han-
dle unknown words by searching for cue words and
phrasesasauseful hintsto help them infer the mean-
ing of those unfamiliar words and be aware of the
surrounding information in which words are embed-
ded that both influence and point to the meanings.
One more strength of guessing as a word-solving
strategy reveals when it is applied in handling the
unknown words. Each student possibly handsdiffer-

ent cue words and/or phrases and explains various
wayson how they infer the meaning of the unknown
words because students might have different know!-
edge toward the surrounding information that they
used in reaching their conclusions.

Out of the strength of guessing asaword-solving
strategy, there are also weaknesses. Mostly, itisre-
lated to students' schematain the topic being discus-
sed. The students have different background knowl-
edge and diverse ways to take advantage of their
schemata in processing the context and in creating
expectations about the kind of vocabulary that will
occur inthetext. Although guessing asaword-solving
strategy was helpful for handling unknown words
for students' vocabulary interpretation, it wasinade-
guate to control students’ ability in making use of
their own background knowledge.

Suggestion

Giventheresults of the study and the discussion
above, it can be suggested that English vocabulary
lecturers use guessing as word-solving strategy in
handling the unknown words to improve students
vocabulary interpretation. Thiswill enrich thelectur-
er’'s enrich the lecturer’s technique especially in
teaching vocabulary. Guessing as a word-solving
strategy is designed for promoting and hel ping stu-
dentstoinfer or deduce the meaning of the unfamiliar
wordsfrom the context and the word form by exam-
ining its form or associating it with any words that
they know. It entails the global context and context
clues to have a good translation, a synonym or a
good definitioninthetarget language. Thus, itisgood
to provide the students with texts of selected para-
graphs of suitable length containing words and
phrasesin context instead of learning anisolated list
of words.

Interms of further researches, it isalso suggest-
ed that future researchers employ guessing as a
word-solving strategy by improving the function of
guessing as aword-solving strategy as not only for
handling the unknown words, so that more compre-
hensive study on guessing asaword-solving strategy
can be obtained. This will refine and improve the
quality of guessing as a word-solving strategy. The
findings of the study can be taken into consideration
as a supplementary reference in conducting further
studies related to the use of guessing as a word-
solving strategy.
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